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Data for this survey were gathered from a national 
sample of institutions of higher education by means of a 
questionnaire mailed in November of 1987. The questionnaire 
and a cover letter signed by the president of the Association 
for Communication Administration were sent to all 2-year 
colleges and all 4-year and graduate institutions which have 
an affiliation with the Speech Communication Association or 
the Association for Communication Administration. In each 
case they were addressed to the executive officer of the rele-
vant communication department and requested data relevant 
to the 1987-88 academic year. 
The instrument used in this survey is a revision of the 
initial questionnaire used in a 1985 survey of communication 
departments. We received responses from 421 institutions, an 
increase from the 373 we received on the earlier survey. 
These responses were distributed over four types of 
institutions: 76 from two-year colleges; 101 from four-year 
colleges without master’s degrees in many fields; 139 from 
four-year colleges offering master’s degrees in many fields; 
139 from four-year colleges offering PhD degrees in many 
fields. The number of responses in each category are sufficient 
to allow reasonable comparisons and generalizations from the 
data.  
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RESULTS 
 
The introductory communication course is required by at 
least some noncommunication majors in a large percentage of 
the reporting institutions. As Table 1 shows, it seems to be a 
more widespread requirement in institutions which do not 
offer the PhD degree. Even in those institutions, however, 
over seventy percent of the universities surveyed require it for 
some of their students. These data confirm earlier arguments 
that the introductory course, “. . . is required by a significant 
number of other departments and colleges for graduation,” 
(Trank 1990, 403).  
 
 
Table 1 
Is the Introductory Course Required 
for Students in Other Units? 
 
# of Students CC % 4 yr % MA % PhD % 
Virtually all 32.9 36.5 47.5 17.8 
75% 22.4 1.0 10.1 7.5 
50% 27.6 13.5 13.1 13.1 
25% 10.5 20.8 15.2 33.6 
Not required 3.9 28.1 13.1 28.0 
 
 
Although not the issue it was a decade ago, speech 
communication faculty and administrators continue to be 
interested in the nature of the introductory course. We have 
seen the major thrust of the basic course swing toward inter-
personal, blend, and back toward a public speaking approach, 
which increased by almost 5% over the last three years. As 
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Table 2 shows, the public speaking approach enjoys consider-
able popularity in our total response. 
The public speaking approach to the introductory commu-
nication course has a considerable share of the market across 
all types of institutions. The blend or combination course is a 
popular option across all types of institutions and is reported 
as the most popular approach in the MA granting institutions. 
The interpersonal course is the major thrust in just 12% of the 
2-year institutions and has lost considerable ground as a way 
of providing the introductory course in all institutions. It 
appears that the blend (hybrid) or combination course has lost 
considerable ground to the public speaking approach in the 
past three years.  
 
 
Table 2 
Nature of the Introductory 
Oral Communication Course 
 
Major Thrust CC % 4 yr % MA % PhD 
Blend/Combination 27.4 28.6 39.6 22.0 
Public Speaking 35.6 51.0 38.6 35.6 
Choice of Courses 8.2 3.1 5.0 5.9 
Interpersonal 12.3 5.1 6.9 7.6 
Speech & Writing 2.7 2.0 1.0 2.5 
Other 13.7 10.2 8.9 25.4 
 
 
Important to the nature of the introductory course is the 
content, or basic units of instruction. Gibson, Hanna and 
Huddleston asked course directors in an earlier national 
survey, “. . . to indicate the ten topics which received the 
greatest amount of time in their course” (286). Informative 
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speaking was the top topic in both the public speaking and 
combination orientations, while listening was the most impor-
tant topic listed by respondents in the interpersonal orienta-
tion. The second most important topic (for both the combina-
tion and interpersonal orientations) was interpersonal skills, 
while persuasive speaking was second for the public speaking 
basic course respondents (Gibson, Hanna and Huddleston, 
287). 
The total enrollment in introductory courses remains 
healthy across all types of institutions. As Table 3 shows, the 
mean number of students ranges from 303 in four-year insti-
tutions to 1,265 in PhD granting institutions. Over forty 
percent of the PhD institutions have over 1,000 students 
enrolled in the introductory course.  
 
 
Table 3 
Total Enrollment in the Introductory Course 
 
Number CC % 4 yr % MA % PhD % 
0-19 1.4 1.1 1.1 0.0 
20-200 29.6 56.8 10.0 16.0 
201-400 21.1 20.0 24.5 14.0 
401-600 14.1 9.5 14.4 11.0 
601-1000 19.7 7.3 20.0 17.0 
1001-2000 14.1 5.3 18.9 23.0 
2001-3000   7.8 11.0 
3001-6530   3.3 8.0 
Mean # of 
Students 
558.789 303.032 959.122 1264.980 
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This indicates that we enjoy large enrollments in our 
introductory communication course, and, as Table 4 demon-
strates, that enrollment has been increasing over the past 
three years. The largest percentage increase in enrollment 
has been in the two-year community colleges.  
 
 
Table 4 
Change in Introductory Course Enrollment 
(Compared to 3 Years Ago) 
 
 CC 4 yr MA PhD 
Change # % # % # % # % 
Decreased 4 5.6 5 5.3 10 10.9 5 4.8 
Stayed 
Same 26 36.1 46 48.4 39 42.4 55 52.9 
Increased 42 58.3 44 46.3 43 46.7 44 42.3 
(Missing) 4 5.3 6 5.9 13 12.4 35 25.2 
 
 
Enrollment in the introductory communication course is 
increasing dramatically across all types of institutions. Over 
forty percent of the responding institutions reported that 
their enrollments had increased from three years ago. Only a 
very few indicated that enrollments had decreased over the 
past three years. 
Since most respondents indicated they have more than 
200 students in their basic course (Table 3), multiple sections 
are necessary across all types of institutions. Many institu-
tions, then, need someone to coordinate basic course sections 
so that some standard of equality and equivalence can be 
achieved across sections. Multiple sections present problems 
not necessarily found in other instructional situations. The 
degree of consistency of instructional practices and content 
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across sections is a critical issue for the course director. 
Students in Section 10 have the right to expect that the 
instruction they receive (their assignments and classroom 
activities, the goals and objectives, and the content) is very 
similar to that which the students in Section 356 receive. 
Equally important, the students want to be assured that 
grades are distributed fairly and equally across sections. In 
addition to the sections being equivalent, the course director 
is also frequently responsible for instruction of those 
individuals who teach the introductory course (Trank 1990, 
406-408). 
Past surveys have perpetuated the myth that most intro-
ductory course sections are taught by graduate teaching assis-
tants. Our earlier survey indicated that “. . . far fewer gradu-
ate assistants are teaching the basic course than tenured 
faculty, untenured full-time faculty, or even part-time 
instructors,” (Trank 1986). Our current survey re-confirms 
those findings. As Table 5 shows, the mean number of gradu-
ate students teaching the basic course is smaller than the 
combined means of the other categories in all types of institu-
tions. Other than in the PhD granting institutions, fewer 
graduate teaching assistants are teaching the basic course 
than any other category of faculty.  
The mean number of full or associate professors teaching 
in the introductory course increased rather dramatically in 
both the MA and the PhD granting institutions from three 
years ago. The overall mean number of instructors teaching 
the introductory course increased, corresponding to the in-
crease in the number of students in introductory courses. 
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Table 5 
Mean Number and Type of Instructors 
for Introductory Course 
 
Type of Instructor CC 4 yr MA PhD 
Full/Assoc Prof 0.871 1.521 2.529 2.529 
Asst Prof/Full Instr 1.942 1.740 2.379 2.644 
Part-time Instr 1.873 1.677 3.276 2.175 
Graduate TA - - - 0.021 1.506 6.961 
Undergrad Asst - - - 0.094 0.035 0.760 
 
 
In addition to the introductory communication course, we 
were interested in determining which courses departments 
were identifying as introductory courses in broadcasting and 
film, theatre, and speech pathology and audiology. As Tables 
6, 7, and 8 indicate, most departments are able to identify a 
specific course which meets those requirements in broadcast-
ing and film and in theatre, but not in speech pathology and 
audiology. The most common orientation for the introductory 
course in broadcasting and film or mass communication could 
be characterized as a general survey course. A theory oriented 
characterization was the next most frequently mentioned 
approach in Table 6. About one-third of the departments 
surveyed noted they did not have an introductory course in 
broadcasting and film or mass communication. 
Nearly 40% of the departments responding do not have an 
introductory course in theatre. Of those who do offer such a 
course, most stated it had a production orientation. No 
introductory course in speech pathology or audiology is 
offered in 82% of the departments surveyed. Of those who do 
offer such a course, most stated it had a survey orientation 
and several noted a voice science emphasis.  
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Table 6 
Nature of the Introductory Course in 
Broadcasting/Film or Mass Communication 
 
Percentages for Departments With this Introductory Course 
Major Thrust CC % 4 yr % MA % PhD % 
General survey 30.0 54.0 48.6 37.7 
Theory 15.0 17.6 20.1 23.4 
Production 20.0 18.9 10.0 5.1 
Radio/TV speech 5.0 - - - 5.7 1.2 
Media criticism 2.6 - - - - - - 5.1 
Other 27.5  9.4 15.7 27.3 
Percentage of All Departments 
Without this Introductory Course 
No introductory course in 
B/F 
45.9 23.7 24.7 35.8 
 
 
Table 7 
Nature of the Introductory Course in Theatre 
 
Percentages for Departments With this Basic Course 
Major Thrust CC % 4 yr % MA % PhD% 
Production 21.8 24.3 37.6 20.0 
Criticism 3.6 21.2 8.9 10.1 
History 9.2 15.1 16.1 8.1 
Acting 25.3 15.1 7.2 5.9 
Other 40.0 24.3 28.6 56.0 
Percentage of All Departments 
Without this Introductory Course 
No introductory course 
in Theatre 
25.7 33.3 41.7 59.3 
8
Basic Communication Course Annual, Vol. 3 [1991], Art. 13
http://ecommons.udayton.edu/bcca/vol3/iss1/13
The Introductory Communication Course  
 Volume 3, June 1991 
Table 8 
Nature of the Introductory Course in 
Speech Pathology and Audiology 
 
Percentages for Departments With this Introductory Course 
Major Thrust CC % 4 yr % MA % PhD % 
Survey 17.1 44.5 58.4 42.9 
Voice Science 32.9 38.7 12.4 47.8 
Other 50.0 16.8 29.2 9.8 
Percentage of All Departments 
Without this Introductory Course 
No introductory 
course in 
SP/Audiology 
91.8 80.9 73.3 81.6 
 
 
Although the introductory course generates the greatest 
number of enrollments for many departments, other courses 
are frequently offered to meet the general education 
requirements of the institution. As Table 9 shows, a consider-
able number of communication departments offer courses 
which meet the requirements in the social sciences and 
humanities.  
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Table 9 
Does the department offer courses other 
than oral communication to fulfill general 
education requirements? 
 
 CC 4 yr MA PhD 
 # % # % # % # % 
No 24 32.0 33 32.7 22 21.8 28 22.2 
Yes, Social 
Science 
2 2.7 4 4.0 4 4.0 15 11.9 
Yes, Humanities 26 48.0 32 31.7 35 34.7 35 27.8 
Yes, Soc Sci & 
Hum 
5 6.7 11 10.9 11 10.9 31 24.6 
Other 8 10.7 21 20.8 29 28.7 17 13.5 
 
 
If the predictions that over fifty percent of the current 
college and university professors will retire by 2010 are 
correct, we obviously need to be concerned with their 
replacement. It is probable that the competition for the best 
graduate students will become even more intense in the next 
decade. One of the factors potential graduate students 
consider when selecting a department is the stipend they 
receive as a teaching assistant. As Table 10 shows, there is a 
wide range across both MA and PhD granting institutions. 
While a few departments are providing stipends close to 
$10,000, the majority of both the MA and PhD granting insti-
tutions are providing support in the $4,000 to $7,000 range. 
The mean stipend was $5,627 for MA and $6,226 for PhD 
candidates. 
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Table 10 
Stipend Amount for 1/2 Time TAs or RAs 
 
 MA PhD 
$ Amount # % # % 
0 2 4.5 2 4.5 
1-3000 1 2.3 0 0.0 
3001-4000 4 9.1 0 0.0 
4001-5000 10 22.7 8 18.2 
5001-6000 11 25.0 14 31.8 
6001-7000 6 13.7 9 20.5 
7001-8000 5 11.3 4 9.1 
8001-9000 2 4.6 2 4.5 
9001-1000 3 6.8 5 11.4 
Mean $5626.773 $6225.909 
 
 
In addition to the stipend for teaching, nearly all institu-
tions provide some sort of tuition waiver for their graduate 
teaching assistants. As Table 11 shows, the large majority of 
both types of institutions provide full tuition waivers. Only 
6.8% of the responding departments stated they did not offer 
a tuition waiver for teaching assistants. About 69% of the 
departments offer a full tuition waiver and about 19% offer a 
waiver of the out-of-state portion of tuition for graduate assis-
tants.  
Our survey also examined issues beyond the introductory 
course. Some are obviously relevant to those of us who teach 
or direct the basic course. For example, one of the most fre-
quent complaints voiced by colleagues, regardless of the type 
of institutional affiliation, is the lack of sufficient support for 
travel to professional meetings and conferences. As Tables 12 
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and 13 illustrate, there is a wide range of support across insti-
tutions.  
 
 
Table 11 
Tuition Waiver for TAs 
 
 MA PhD 
Amount # % # % 
Full 30 66.7 31 70.5 
Out of State 9 20.0 8 17.8 
Partial 3 6.7 2 4.5 
None 3 6.7 3 6.8 
 
 
Table 12 
Average Travel Allocation for Each Faculty 
Member with Papers (Per Year) 
 
Travel 
Funds 
 
CC 
 
4 yr 
 
MA 
 
PhD 
Range $0-800 $0-2000 $0-1500 $0-9998 
Mean $100.17 $370.84 $396.22 $591.33 
Median $50.00 $300.00 $350.00 $450.00 
(Number and Percentage of those who stated their institution does 
not award travel funds for faculty members with papers) 
 CC 4 yr MA PhD 
 # % # % # % # % 
No funds 27 47.4 12 15.6 10 11.1 5 3.6 
(Missing) 19 25.0 24 23.8 15 14.3 13 9.4 
Table 13 
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Average Travel Allocation for Each Faculty 
Member Without Papers (per year) 
 
Travel 
Funds 
 
CC 
 
4 yr 
 
MA 
 
PhD 
Range $0-1000 $0-1000 $0-2500 $0-900 
Mean $203.60 $249.10 $286.26 $166.98 
Median $150.00 $220.00 $200.00 $125.00 
(Number and Percentage of those who stated their institution does 
not award travel funds for faculty members without papers) 
 CC 4 yr MA PhD 
 # % # % # % # % 
No funds 10 17.5 12 14.5 21 23.1 58 46.0 
(Missing) 19 25.0 18 17.8 14 13.3 13 9.4 
 
 
With the exception of the community colleges, faculty are 
more likely to receive travel support and a greater amount of 
support if they are presenting papers. Over half of the PhD 
granting institutions will provide travel support only for 
faculty who present papers. 
The data presented on the introductory course indicates 
that most departments are either stable or growing. Another 
indicator of departmental health is the growth of faculty. As 
Table 14 shows, nearly all departments surveyed report that 
they expect to maintain their current level or increase the size 
of the faculty in the next three years. Remarkably, it seems to 
us, a fairly sizable majority of the respondents indicated that 
the size of their faculty will increase in the next three years. 
Nearly 40% of the PhD institutions reported that they plan to 
increase by two or more faculty, while almost as many MA 
granting institutions were this optimistic.  
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Table 14 
Expectations for Change in Size of 
Faculty in the Next 3 Years 
 
 CC 4 yr MA PhD 
Change # % # % # % # % 
Decrease by 3 
or more 
 
0 
 
0.0 
 
2 
 
2.0 
 
0 
 
0.0 
 
0 
 
0.0 
Decrease by 2 0 0.0 0 0.0 0 0.0 0 0.0 
Decrease by 1 2 2.6 2 2.0 3 2.9 2 1.4 
Remain the 
same 
 
39 
 
51.3 
 
40 
 
39.6 
 
28 
 
26.9 
 
36 
 
25.9 
Increase by 1 28 36.8 44 43.6 33 31.7 46 33.1 
Increase by 2 6 7.9 11 10.9 34 32.7 29 20.9 
Increase by 3 
or more 
 
1 
 
1.3 
 
2 
 
2.0 
 
6 
 
5.8 
 
26 
 
18.7 
 
 
The shift in the focus of our discipline from its primarily 
speech focus to the present more inclusive nature can be seen 
in the departmental titles that institutions employ. Among 4 
year MA and PhD granting institutions, Communication 
Studies (or Arts, or Arts and Sciences) was the most common 
name reported by respondents. The only type of institution to 
frequently use the title Speech, Speech and Dramatic Art or 
Theatre Arts was the two-year community college. 
Another important aspect of the nature of departments is 
the kind of major area(s) in communication departments. As 
indicated by Table 15, the two major areas popular across all 
types of institutions are theatre and broadcasting. Group/ 
Organizational, Interpersonal, Communication Education and 
14
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Journalism are popular in 4 year, MA and PhD granting 
institutions, though not as important in community colleges.  
 
 
Table 15 
Major Areas Contained in the Department 
 
 CC 4 yr MA PhD 
Area # % # % # % # % 
Interpersonal 
Communication 
 
6 
 
7.9 
 
15 
 
14.9 
 
28 
 
26.7 
 
48 
 
35.0 
Group and/or 
Organizational 
 
2 
 
2.6 
 
18 
 
17.8 
 
26 
 
24.8 
 
52 
 
38.0 
Persuasion/ 
Argumentation 
 
2 
 
2.6 
 
9 
 
8.9 
 
4 
 
3.8 
 
30 
 
21.9 
Theatre 26 34.2 4 47.5 48 45.7 47 34.3 
Broadcasting 12 15.8 40 39.6 48 45.7 53 38.7 
Oral Interp. 2 2.6 5 5.0 4 3.8 16 11.7 
Rhetorical Theory 
History/Criticism 
 
0 
 
0.0 
 
12 
 
11.9 
 
17 
 
16.2 
 
39 
 
28.5 
Communication Ed. 4 5.3 22 21.8 27 25.7 32 23.4 
Journalism 6 7.9 21 20.8 37 35.2 31 22.6 
Film 3 3.9 6 5.9 9 8.6 36 26.3 
Speech Pathology 2 2.6 9 8.9 15 14.3 17 12.4 
Voice Science 0 0.0 0 0.0 0 0.0 4 2.9 
No Special Emphasis 
Possible 
 
39 
 
51.3 
 
19 
 
18.8 
 
7 
 
6.7 
 
9 
 
6.6 
Other 14 18.4 53 52.5 59 56.2 57 41.6 
 
 
Finally, to leave you with a sweet (or bitter) feeling, we 
report the mean and median salaries for 1987-88. Salaries are 
highest for junior and non-tenured faculty at the community 
college level and highest for senior faculty at the PhD grant-
ing institutions.  
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Table 16 
Mean and (Median) Faculty Salaries 
 
 CC 4 yr MA PhD 
Full 32,500 
(30,000) 
34,529 
(35,000) 
39,029 
(38,000) 
43,954 
(45,000) 
Associate 30,727 
(30,000) 
29,752 
(30,000) 
32,550 
(31,500) 
34,080 
(34,000) 
Assistant 27,500 
(26,00) 
23,682 
(24,000) 
26,619 
(26,000) 
26,415 
(26,350) 
Instructor 27,875 
(27,000) 
19,740 
(20,000) 
21,380 
(21,000) 
22,697 
(22,000) 
Non-tenure 25,857 
(23,000) 
22,516 
(23,000) 
24,782 
(21,000) 
23,457 
(23,750) 
Other 23,375 
(21,500) 
17,000 
(17,000) 
16,033 
(18,000) 
16,900 
(23,300) 
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